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CHAPTER I 
INTRODUCTION 
Education is concerned both with the development of the 
individual and with the welfare of his society. For the 
individual, eduoation should provide opportunities for maximum 
development of his talents and potentialities for happiness. 
In doing this, it shoUld prepare every member to contribute to 
the fullest to the welfare of his society. (19, p.' 2)' 
The function of the secondary school is to help each individual 
develop and direct all of his potentialities. It should seek to help 
boys and girls find their rightful places as citizens in a democratic 
world. The fact that each individual is different presents a distinct 
challenge, and the secondary school is capable of meeting this challenge 
of individual development if the homeroom functions as it should. 
Throughout the United states there are thousands of homerooms 
in one form or another. The homeroom is the smallest administrative 
unit of the school. Its members are more or less naturally grouped 
and its opportunities for presentation, discussion, and acceptance 
or rejection, are real and vital. Its setting and situations for 
the habits reqUired in a democracy are natural. The homeroom is the 
natural logical place for guidance and for the development of a plan 
of orientation and pup!l progress. (35, p. 49)' 
The first homeroom was organized between 1875 and 1879. It was 
an assembly or opening exercise, a short period scheduled for the beg!n-
ninq of the school day. In a part of this period the attendance was 
taken, announcements made, and admonitions given. Later, when the small 
one-room school grew into a multi-room building, the same setting was 
transferred to the various individual rooms, and the same activities 
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were performed there. This was the well-known "report room," whioh 
provided pupil-teacher oontact in a large school. 
With the rapidly developing interest in guidance, the homeroom 
has become an eduoative opportunity, rather than merely an adminis-
trative device. It is today firmly established in a majority of 
secondary schools in one form or another. Teachers and adminis-
trators were quick to see the excellent possibilities offered by 
this more or less informal and non-academic setting and began to 
capitalize on it for purposes of individual and group guidance. 
And with the present trends in guidance, the homeroom has acquired 
an importance and a significance second to no other setting or 
opportunity in the sohool. 
The acceptance and development of the homeroom plan is astound-
ing when ORe remembers that in the beginning there was little to 
build on; there were no ideals, experience, materials, or trained 
leadership. Obviously, the extent of thls acceptance and development 
is highly complimentary to the vision, enthusiasm, and ingenuity of 
the teachers and administrators who recognized the strategic import-
ance and potentialities of this setting and began to capitalize on 
it for educational purposes. (36, p. 52) 
There is at present quite a radical difference of opinion regard-
Lng the place of the homeroom in guidance. The homeroom is and should 
be the focal point of ail guidance. Eduoators are aware of the fact 
that the homeroom program has not accomplished all that was expected of 
it--not because of the program itself, but due partly at least to the 
laok of training of those teachers and administrators who have worked 
with it. They also realize that if it is to function as it should, 
teachers and administrators must be thoroughly acquainted and in 
sympathy with its philosophy and program. 
The homeroom is olosely related to the guidance philosophy and 
program in the school. Some educators, including guidance people, say 
that the homeroom is the heart of the guidance program when it is given 
considerable emphasis in terms of study and time allotment and teachers 
are well acquainted with their guidance responsibilities. 
3 
The strategic place of the homeroom sponsor in the guidance 
program has been pointed out by Jones: 
It is in this oapacity that the teacher comes to know each 
pupil in the room more intimately than any other teacher. She alone 
has the opportunity of knowing the pupil in all his relationships; 
his studies; his difficulties with teaehersj his problems of 
discipline; his home conditions and environment; his associates in 
sohool and out; his attitudes, interests, and abilities. Therefore, 
whether the school be large or small, it is with the homeroom 
teaoher that the foundations for guidance must be laid.. (30, p. 280)-
As guidance 1s the challenge of the schools today, and as there 
is constant need for improvement to meet these obligations placed upon 
the administrators and teachers of a school, research in this area of 
changing demands 8eemB vital. 
The writer observed many homerooms in action in an effort to 
detenmine why some were successful and others not successful, which 
fostered a desire to study the variations in the classrooms under the 
same or different administrations in order to provide data which might 
help promote unification, harmony, and clarification in the program. 
statement of the Problem 
- -- --.---
The problem involved in this study was to determine (1) the 
purpose of the homeroom as expressed by students and teachers of three 
utah high schools t , (2) how the homerooms were operated in these schools, 
(3)' the strengths and weaknesses of the program, and (41" how the 
program was acoepted by these students and teaohers. 
CHAPTER II 
REVIEW OF LITERATURE 
This study was developed after extensive research in areas of 
guidanoe programs and procedures. 
Related Studies 
In reviewing related literature, only two similar studies were 
found, one by McFarland (33) and one by McCookle and O'Dea (32). 
McFarland's study showed that when the homeroom program is well 
planned and staffed with teachers who understand its purposes and 
practices, it becomes a vital part of the modern secondary school. The 
results of his study showed that the greatest weaknesses in the homerooms 
of the 215 Texas secondary schools that he studied were: 
1. Poor or<ganization and planning (33 per cent) 
2. Lack of time (28 per cent) 
3. Lack of trained personnel (16 per cent) 
4. Inadequate program planning 
5. Lack of understanding by teachers and pupils 
In another study of 268 selected secondary schools, McCookle 
and O'Dea (32) recommended that 
1. Homeroom sponsors must be specially qualified, trained, and 
interested. 
2. Content of programs must be of direct and 1mmediate interest 
to most members of the group and must fill the needs of which they 
are aware. 
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3. The program should be student planned, and student conducted, 
but intelligent assistance should be provided by the sponsor. 
4. The primary outcomes are largely the development of 
attitudes and the making of adjustments. There are no grades or 
subject matter assignments. 
5. The student oomposition of the group should be one that 
will be conducive to achievement of satisfactory outcomes. 
6. The scheduling and time allotted for the program must be 
adequate. (32, p. 21)-
Replies to their questionnaire revealed that 57 per cent of the 
teachers had a limited amount of speoial training for homeroom programs. 
The areas which indicated weaknesses in this particular study 
were given in the following order: not enough time, lack of interest by 
the pupils, lack: of materials for the pupils, too many pupils called to 
office, lack of materials for teachers, discipline problems, and the 
public address system was dis~oncert.tng. 
Objectives 2f ~ Homeroom 
Through the closer relationships sponsored in the homeroom, 
students often gain the feeling of security and importance considered 
necessary to wholesome development and a healthy attitude toward school 
and classmates, which could prove of immeasurable worth in adjusting to 
difficult circumstances in later life. 
Many objectives of the homeroom were listed in the literature; 
among them were: (1) to develop and maintain good student-teacher 
relatiQns, {2}- to guide the student, {21 to develop student leadership, 
(4)- to develop desirable ideals and habits of citizenship,. and (5) to 
expedite the handling of administrative routine. 
The homeroom teacher should provide situations in which the 
individual is stimulated to evaluate hims~lf and his opportunities, 
choose a feasible course of action, accept responsibility for his 
choice, and initiate a Course of action in line with his choice. 
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These objectives may be carried out in the following areas: 
orientation, placement, testing, record keeping, conferences, vocational 
counselin~, and follow-up. 
Orientation 
Orientation helps the student become aware of himself and the 
school environment in which he will live. He should be helped to under_ 
stand the value of good physical, mental, social, emotional, and moral 
conduct and to learn the services in the instruction and guidance areas 
which are available to him. The student should be helped to understand 
the valu.e of budgeting his time for study and recreation.. He should be 
made acquainted with the school plant, other students, teachers, counselors, 
and administration personnel, and helped to learn the school class 
schedule, the concept of student government, the rules of the ,school, and 
regulations of the school society in which they are going to live. 
In the homeroom the student can be shown the main objectives, 
materials, and methods of education and be made acquainted with all of 
the many opportunities of his own school, as well as his possible future 
schools" Further, he can be assisted in a study of himself in the 
interest of a more suocessful and complete capitalization of his own 
resources by improving study habits, diagnosing difficulties, planning 
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improvements, and measuring progress. In a similar manner, this setting 
can be utilized in guiding and educating the student in the many and 
varied phases of his personal and social relationships. Moral guidance 
and eduoation is surely an important objective of any training, whether 
inside the homeroom ,or outside of it .. 
Plaoement 
Placement is the service of the homeroom concerned with helping 
the student become established inourriculum and employment. The student 
should be helped to understand his interests and aptitudes, as well as 
the state requirements, while considering his registration for the high 
school oourse of study.. He should be helped to place h~self in the 
courses whioh will prepare him for the vocation he will follow. 
Cumulative records 
The Cumulative Reoord System is the plan for recording, filing, 
and using information essential to the effective guidance of students in 
the homeroom. Included in this system which might be operated by the 
homeroom teacher are: family history, activity reports, autobiographies, 
work samples, test results,. interview notes, anecdotes, notes on home 
visits, physical information, and achievement reports. The recording of 
attendance is the responsibility of the homeroom teaoher, also. 
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Testing 
Testing is the systematic plan for administering, scoring, and 
interpreting selected measures; of individual capacities and abilities a 
Tests should be used as tools to help meet the needs of the students. 
The practical use of test results is the responsibility of the homeroom 
teacher, as he is in contact with the student and with all of the student's 
teachers. 
Parent-teacher conference 
Parent-teacher conferences provide an exchange of information 
on the physical, mental, emotional, and sooial development of the child. 
The homeroom teacher should use the parent-teacher conference to gain 
more information about the student, to help adjust school problems, to 
give the parent a clear picture of the student1s progress in all of his 
olasses, and to promote good public re~tionB. The sohool and the home 
should work together in ,such a way that the eduoation of the student will 
be the result of a cooperative endeavor of parents and teachers. 
Pupil-teacher conference 
Pupil-teacher conferences give the student an opportunity to 
gain ,information about and insight into his total development. Here 
he can gain'informat!on about his physical, mental, emotional, or social 
capacities, and be helped to formulate his future plans for school or 
vocation. 
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Homeroom teacher conferences provide an opportunity for the 
teachers to receive help with situations which need specialized considera-
tion. The teacher should use the counselor as a resource person to aid 
him in meeting the needs of his own students. He should also use the 
counselor as a person to whom students may be referred if the problem is 
such that it cannot be handled in the homeroom. 
other services 
The giving of occupational information is one purpose of the 
homeroo~« It should provide accurate and usable knowledge about jobs 
and occupations and what training and background of experience is 
necessary to obtain available jobs within the area. The homeroom teacher 
may use the results of intelligence, aptitude, interest, and performance 
tests to counsel with students. He may calIon the guidance dep3.rtment 
or employment service for aid in this area. 
Communi ty resources and services are areas that student.s should 
be acquainted with and able to use. Public libraries provide a wealth 
of information in all areas of student activities. Students should under-
stand the role played in a community by business and service organizations, 
such as Rotary and Kiwanis. They should know the function of the PTA 
organization and its contribution to the total school program. They 
should be helped to realize the great influence the home has o~ their 
lives; and should learn their responsibility to parents and brothers and 
sisters in such areas as finance, home government, assistance in household 
chores~ etc. They should be helped to gain respect for home and 
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authority and to realize the role of religion.in their lives and its 
influence on the world. 
students should be helped to understand the purpose of police, 
juvenile court, youth bureau, etc.~that these agencies were organized 
for the purpose of preventing students from becoming misfits in society 
and for rehabilitating students who have become misfits. students should 
be helped to understand the services offered by the nurses, physicians, 
public health, psychologist, mental health clinic, and psychiatrist. 
They should become acquainted with the services offered by the welfare 
clinic and social workers and the purpose of the rehabilitation program. 
There is a wealth of material for homeroom discussion. The 
teacher should help the student understand the purpose, function, and 
value of the public school system. students should know of the 
instruction program; guidance program; school administration; and 
special services, such as the sohool for the physically handicapped and 
the visiting teacher for students who are ill. 
The homeroom teacher should be fully acquainted with student 
progress and assist in pupil adjustment pertaining to school 
regulations. The homeroom teacher, or officers, are in a position 
to become more closely acquainted with the student; and in the case 
of illness or accident, should feel a certain ~bligation. 
Prom the homeroom should come encouragement and direotion in 
personal conduct. A oontinual check should be made on the type and 
use of language, the student's attitude and action throughout the 
school day. This includes bus or car transportation,. campus activity,. 
hall deportment, lunch hour and assembly programs participation. 
There should be encouragement in extra-curricular opportunities, 
along with proper attitudes toward the school and development of 
school spirit. (56, pp. 22-23J 
Some of these objectives are met in the regular curriculum, 
but many of them are not included. The homeroom should not accept 
11 
responsibilities that properly belong elsewhere, but can supplement other 
opportunities and fill some of the important gaps in the educational 
program. 
Essentials of ~ ~ Homeroom 
Many different concepts of a sUQcessful homeroom program were 
presented in the literature. A brief summary of same of the more 
important points will be given here. 
Homeroom teacher 
The homeroom teacher is the key person in the entire program. 
She can be a source of inspirati.on and encouragement for the students. 
Dr. Paul Witty, of Northwestern University has said: 
There are twelve qualities the teacher should possess from a 
student's point of view: {l) A friendly attitude, {2} consideration 
for the individual, (3,) patience, (~) wide interests, (5) good 
manners, (6) fairness, (7) sense of humor, (algood disposition, 
(9)' interest in the individual, (lO) flexibility, (Ill generosity, 
and (12) skill. The basic requirements are: physical and mental 
health, to know how to establish good relationship with students, 
to understand charaoteristics of the school students, to have some 
special training in the field of guidance, and to have a knowledge 
of the learning process il (59, p. 670)' 
It is conunonly appreciated now that there can be no vital 
eduoation without competent guidance. Such guidance must be based upon 
a knowledge of the pupil's interests, abilities, and capacities. The 
difficulty in obtaining this knowledge is clear when it is appreoiated 
first, that the classroom teacher usually has at least 150 pupils :In her 
daily olasses, and usually an entirely new group each semester; second, 
that the recitation is a group exercise and there is, naturally, a very 
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limited time for attention to each individual pupil; and third, that the 
classroom emphasis is upon the subject being studied, rather than upon 
the pupil studying it. Many of the real-life interests are not represented 
in the classraom and its activities; the classroom represents a formal, 
academic setting in which the pupil is not really "himself" at all. 
It is with the homeroom teacher that the foundations for 
guidanoe must be laid. The modern teacher, with her education and 
experience, is an individual whom every pupil should learn to know 
personally. 
The pupil comes into direct personal oontact with his teacher, 
and he learns to appreciate her many fine qualities in a way and to 
an extent that is never possible in the regular classroom. It has 
often been stated that the average athletic coach probably has more 
influence on the lives of the boys under him than any ten men teachers 
could possibly have. This is but a natural conclusion when one 
recognizes the intimate relationship of the coach and his boys; he 
lives close to them and works with them in the things they like to 
do, and they naturally not only learn to respect him but also 
deliberately attempt to imitate him. The homeroom teacher is really 
a coach of the homeroom and not a teacher at all in the commonly 
accepted sense of the word. (35, p. 53) 
Atmosphere 
The atmosphere of the classroom is detennined by the teacher. 
Much emphasis is placed upon beautiful and well-equipped school buildings, 
and rightly SO, for children respond to beauty. Order, harmony, and 
beauty are just as important in the classroom. Some suggestions for 
providing an attractive atmosphere are: 
1. The teacher should be sensitive to odors or temperatures 
which may distraot the student and should train herself to automatically 
provide for their ·comfort or appoint one of the students to oare for this 
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important phase. 
2. The homeroom can be made attractive with potted plants, 
window boxes, well-directed lighting, and perhaps draw drapes. 
Appropriate pictures can be used, and oQcasionally bright-colored flowers, 
beautifully arranged by the girls in the homeroom, would help the students 
become more conscious of beauty. The right pioture-in the spring of a 
Utah peach orchard in bloom, the highly colored leaves in the fall, or a 
skating scene in winter-can leave memories for years to come .. 
3. Visual aids play their part" Students can become adept in 
making and arranging "figures" in settings that play up the imagination, 
drive home worthwhile lessons, and create more interest on the part of 
the students in their room. 
4. An aquarium might be used if available ror the homeroom. 
5. Clutter should be avoided. A filing cabinet in an accessible 
place is necessary to take care of placards, bulletins, posters, blanks, 
reports, and supplies. The homeroom should be kept clean, attractive, 
and pleasant so that every student will look forward to entering and 
remaining there. 
Group guidance 
When the teacher can create the right homeroom atmosphere, not 
too formal, yet firm enough to keep complete control, group guidance 
becomes easier and the stage is set for participation" Then the students 
often want their problems discussed, and no schedule should be so tight 
that consideration cannot be given to problems as they arise. A few 
words at the right moment may prevent serious mistakes. 
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Group guidanoe helps the student (1)· satisfy his need for 
ac.ceptanae, seaur! ty, affection, and a sense of service at a time 
when such help is most needed during ado1escense; (2)' it contributes 
to the development of the student by assisting him in solving his 
educational, voca·tional, social, personal, and spiritual problems; 
( 3,); it inoreases his self insight and self understanding as well as 
understanding of others1 (4) it aids the student in self expression 
and critical evaluation of ideas; and (5) it increases the student's 
capacity for leadership and for being friendly and helpful, which 
will make his' life more effective and happy. (26, p. 99) 
Social activities outside £t school hours 
When average or exceptional teachers want to get close to 
certain students, they often plan a special party, or attend some function 
where the students will be--£ome place where they can observe and learn 
more about the students. Perhaps just seeing them away from school-or 
perhaps the students l seeing the teacher away from the school situation--
may Qreate a closer bond between them. 
Activity program 
Activities have become an integral part of the training of every 
boy and girl. The program should be organized so that all students have 
the opportunity to participate. Much data indicate that the activity 
program is a vital part of the total curriculum. Surveys reveal a high 
regard for the extra-class activ~ties by the students themselves. 
Sometimes pupils fail to participate because of the expense 
involved. Participation may be restricted because the program, or parts 
of it, has come under the domination of cliques. A high degree of 
democracy should prevail among the pupils. No secret organizations 
should exist or no special privileges should be granted any class or 
organization. Poor sponsorship may be revealed as another reason for 
ineffective participation. 
Individual vocational counseling 
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The homeroom is an excellent place to study vocational 
characteristics of students, and a teacher should be prepared to assist 
in vocational counseling. With the aid of records and tests to determine 
which vocations are suitable for the individual student, many times an 
observant, interested teacher can help shape his life successfully. 
The Utah Public School Survey Commission (53) found in their 
study that 45 per cent of high school seniors did not have a single 
counseling interview during 1951-52; another 20 per cent had one or two. 
In the main, they were getting their job advioe from parents, relatives, 
friends, classroom teachers, and religious leaders. 
Proper understanding and study of the individual may suggest 
that he has a sufficient variety of abilities to succeed in more than 
one line. No set of rules, no equipment, will enable a counselor to 
assign a person automatically into one or another vocational niche. A 
wide background of information and experience is needed. Often through 
vocational orientation the stUdent discovers within himself interests 
and abilities of whioh he was heretofore unaware. 
If adequate occupational information is to be kept current in 
the sohool, the responsibility for securing it must be exercised contin-
uouslYI not just once a year. Someone in the school must seoure new 
materials as they become available. 
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Instructions on health and safety 
The homeroom is an ideal place to watch for the health of 
students. Slight illnesses, colds, and other discomforts are rather easy 
to detect by observing lack of interest or participation in olass, a 
flushed faoe, uneasiness, or other symptoms. After a brief consultation, 
the student can be sent to the nurse. 
It is the deeper health problems, however, that a wise homeroom 
teacher can analyze and do something about. A dull, disinterested student 
may have poor eyesight, be hard of hearing, or have some serious health 
problem. 
The homeroom teacher is considered to be of paramount importance 
in an effective health and safety program, because of her daily contact 
with the child and her opportunity to observe him in a variety of situa-
tions. Following are Bome specific teacher responsibilities: weighing 
and measuring, vision testing, cooperation with the hearing programl 
observation of other deviations from normal, record keeping, follow-up 
to secure corrections, oommunicable disease control, first aid, environ-
mental sanitation, and health teaching. 
The school must be concerned with the economic loss due to 
ill health. It is reasonable to believe that a large portion of physical 
defects can be overcome and that much disease may be avoided, with an 
enormous economic saving to the individual and to society. III health 
is an important cause of absence from school, and absence from school 
hinders suocessful work. 
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The secondary sohool years are critical during this age; deaths 
from motor vehicle traffic reach their highest rate, and drownings and 
firearm deaths also take heavy tolls. It is evident that social agencies 
and schools should band together in a program of accident prevention. 
There is a need for safety education, because education and training 
will enable an individual to protect himself against injury and sometimes 
death. 
Administration ~ organiaation of the homeroom 
The success or failure of the homeroom largely depends upon 
its organization and administration. The principal and teachers of the 
school should understand and have a good attitude toward the program 
and every minute of every homeroom period should be carefully planned. 
Teachers sometimes feel that having a homeroom includes extra duties, 
but they are simply the things a good teacher would do anyway_ 
In organizing his program, the principal should first obtain 
the support of his faculty through establishing in-service training 
within the school and through making special materials, information, 
bulletins, records, mimeographed material, magazine articles, etc., 
immediately available to the teachers. 
The best policy for the organization of the homeroom is to keep 
it as simple, yet as effective, as possible. 
The functions of the homeroom teacher should include only 
those which every teacher can and should perform as part of his 
administrative, social and professional duty and those dictated 
by an unselfish professional spirit of service and love of youth. 
These functions include: 
1. A helpful, friendly, personal interest in pupils with 
daily contact in the homeroom period and before and after school 
hours. 
2. Orientation in the life and administrative routine of 
the school. 
3. The keeping of necessary records, reports, attendance 
data, etc., which often provide occasions for friendly advice and 
assistance. 
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4. The development of school citizenship, leadership, social 
niceties, and individual personalitY1 and 
5. Cooperation with subject teachers and advisors of 
homeroom pupils. {31, p. 403) 
All of these functions should be performed by all teachers, 
with proper training and supervision by the principal within the school. 
They belong to the homeroom teaoher, and if they are not performed, the 
school will have failed in its responsibility to that degree. The 
homeroom teacher cannot shift the final responsibility for the welfare 
of the student. He may require the assistance of such special services 
as the health clinic, the mental hygiene clinic, the laboratory for 
individual testing, the home visitor, or the plaoement office, but the 
pupil should always return to the homeroom teacher. 
The homeroom should be a real democracy in which members 
recognize, accept, and more of less successfully discharge their obligations 
as citizens. An effective procedure might be to have small group dis ..... 
cussions in which teacher and student will solve problems, examine 
conoepts, and reach areas of agreement and disagreement. At the same 
time they learn about getting along together. This should be primarily 
a student activity with the teacher sitting in as consultant and evaluator. 
The homeroom membership will vary greatly, depending on the 
organization within the school. Usually it is about the same as a regular 
classroom, composed of about 30 or 40 students. A class of this size has 
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advantages, as well as disadvantages. One objective of the homeroom is 
to know each individual as to his baokground, desires, interests, abilities, 
etc.I a teacher who has a olass of 40 will find this somewhat difficult" 
On the other hand, McKown tells us, "There is a conunon and perhaps 
justifiable belief that a group of this size provides more attractive 
eduoational opportunities than either a larger or smaller group." 
(35, p. aD): 
As to the selection of the members of the homeroom, many methods 
have been tried. No one can as yet say that one method is much better 
than another, because of different situations. 
An effective method used at Weber High School was to group 
by class: seniors, juniors, and sophomores. This seemed to be effective 
beoause of general interests and problems and could apply to either a 
large or small school. 
Some schools have distributed students according to abilities 
and I.Q. test results. Under this system strong leaders could become 
stronger, but conceit might be fostered and the strong groups might 
tend to dominate some areas of activity. 
Some schools simply assign students alphabetically. This is 
an easy way, but might indicate lack of interest on the part of the 
administration. It may be effective, however, in a small school where 
one or two popular teachers are wanted by all students. 
Weber High School experimented with selecting members according 
to sex, but this was not satisfactory to either teachers or students. 
The girls in the Home Eoonomics classes, however, showed more interest 
and were better organized than the boys in the shop classes. 
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Many schools select members according to curriculum, including 
Ben Lomond and Davis High School. 
Homeroom officers 
It is important that a homeroom have its officers in order to 
function as an organization. A student association has a president, a 
vice-pres!dent, a secretary, and probably a second-vice-president or a 
historian. Only about six individual students can be given this 
advantage in learning leadership each year. Fifty or sixty students 
could have the same educative opportunity and privilege of developing 
leadership under the homerodm system. 
Por a democratic homeroom, the officers should plan and 
organize along with the teacher, as well as having definite obligationsl 
such as sending of greetings, flowers, or get well wishes to the 
sick; organizing Junior Red Cross drives; and preparing Christmas boxes 
for welfare o~anizations. The teacher can be relieved of many duties 
by these officers. 
Homeroom officers should meet in groups comparable to student-
council and accept responsibilities for the improvement of their program 
and school. 
CHAPTER III 
PROCEDURE 
In order to survey the hameroom program of three Utah high 
schools, it was decided that a questionnaire should be submitted to the 
students and teachers involved. To obtain still further information, 
it was felt that a similar questionnaire should be formulated for the 
three prinoipals of the high schools (see Appendix B)-. 
Selection of Schools 
As the investigator was working as a student counselor at 
Weber High School, Ogden, Utah, during the time involved in the study, 
Weber High School and Ben Lomond High Schools at Ogden, Utah, and Davis 
High School, at Kaysville, Utah, were chosen as subjects for study. 
Weber and Davis high schools are county schools; Ben Lomond is a city 
school. These schools were chosen because they were similar in size, 
in community, and in various other respects, yet their homeroom programs 
varied in administration. 
Homeroom Systems Employed at ~ Schools 
Weber County High SchoGll 
A guidance program was initiated in 1951-52 at Weber County 
High School to help teachers become better teachers, and to help 
students in life adjustment, scholarship, leadership, attitudes, and 
future plans. 
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At this time enrollment was divided a:.'1l0ng faculty members--each 
teacher being assigned a homeroom group of 25 to 30 students to meet 
daily and. to direct, enoourage, and guide during their high school years. 
Previous to this, homeroom enrollment was determined by curriculum only. 
Each instruotor was expected to know each of his students 
thoroughly: his capabilities, home and educational background, vocational 
plans, adjustment to high school classrooms, and interests in extra-
curricular activities. 
To achieve this, 25 minutes were set aside in the early morning. 
During this session, regular classwork was set aside and each group 
was at complete liberty to set the course of discussion or to determine 
its own major problems.. No grades were given. 
In an atmosphere of complete freedom, the teacher was to serve 
only as a leader encouraging his or her students to analyze their 
individual and group problems of personal relations, family relations, 
physical and mental training, the job outlook, future vocational plans, 
scholarship possibilities, advantages of college education, and a host 
of other related topics. 
As the year progressed, the homeroom instructor came to know 
each of his students perhaps better than any other person in the school. 
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~ Lomond High School 
At Ben Lomond High School the homeroom period was an extended 
first period class. Ten minutes were allowed daily at the beginning of 
the school day. Only special teachers were assigned as homeroom teach-
ers, with an enrollment not to exceed 30 students. 
Teachers were encouraged to discuss or lead in discussion of 
topics concerned with school problems, whether in personal, educational, 
or developmental areas. To this end, homeroom teachers had available 
an outline of topics suggested at informal group sessions by the students. 
The teacher might also consider topics concerning problems of school 
and campus which she felt would bring appreciation or insight to the 
students, such as behavior in assemblies, halls, and classrooms; 
suggested care of building and campus; study habits; places for study; 
or how to study at home. 
The teachers were given samples of materials found in books or 
pamphlets from the guidance center or library, with suggestions for use 
under different topics. Teaohers could use the suggestions or materials 
if they desired. 
During the homeroom period, announcements were made to the 
members of the school by representatives of student organizations. 
Some of the homerooms were organized with officers who presided 
and took minutes if a discussion required them. 
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Davis High School 
The first period class was automatically the homeroom at Davis 
High School. The homeroom teacher was responsible for giving information 
to and getting information from students. He or she checked information 
regarding attendance and issued attendance sl;l,.ps and admits (final 
attendance checking and recording was done in the office.) She assumed 
the role of teacher-counselor to these students. All administrative 
procedures which concerned students as a group went through the home-
room teacher. The homeroom was a regular class period, but was five 
minutes longer than other classes .. 
Instrument Used 
-
To seaure ;l,.nformation concerning the homeroom program in these 
three high schools, a questionnaire was designed to bring out the value 
of the homeroom, as well as its defects; and to obtain the other data 
necessary to achieve the purpose of the study. To formulate this 
questionnaire, many patterns were studied. Also, weekly meetings were 
held for several months with the Weber High School faculty and students 
to obtain relevant information to be used in preparing the questionnaire. 
After the neoessary information was received for the question-
naire, meetings with the students were continued for some time to aid 
in evaluating the homeroom program at Weber High Sc~ool. Minutes of these 
meetings were recorded, and on reviewing them, a list of suggestions 
were compiled and are presented with the data on pages 55 and 56. 
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A preliminary questionnaire was compiled and divided into 
seven areas: (a)' the purpose of the homeroom, (b) the function of the 
homeroom, (e) the general nature of the class, {d) the most valuable 
things accomplished in the homeroom, (e);' the worst defects in the home-
room, (f) students' estimate, and (glgeneral appraisal of the homeroom. 
The statements were constructed So that one of the following 
responses could be given: strongly agree, agree, uncertain, disagree, 
or strongly disagree. Space was also provided for comments by the 
respondents. 
After revision upon further study, the questionnaire (see 
Appendix Ali was administered in the three high schools in May I 1956. 
At the same time the principals completed the administratols question-
naire (see Appendix B).. 
Gathering ~ ~ 
Through the cooperation and approval of the principals of Weber 
and Ben Lomond High Schools, the questionnaires were completed by the 
students and teachers in the homeroom period. At Davis High Sohool 
permission could be obtained for only the students to complete the 
questionnaire. 
The information was tabulated as to the number who strongly 
disagreed, disagreed, were uncertain, agreed, and strongly agreed. The 
percentages were then computed and tables were made. 
CHAPTER IV 
PRESENTATION OF THE DATA 
The purpose of this study was to survey and compare three Utah 
high schools in regard to (a): the opinions of students and teachers as 
to purpose of the homeroom, (b) operation of the homeroom, (a)' strengths 
and weaknesses of the program, and (dJ acceptance of the program by 
students and teachers. 
The questions formulated to obtain these data were divided 
into seven areaSl 
1. The purpose of the homeroom 
2. The function of the homeroom 
3. General nature of class 
4. Most valuable thing accomplished in homeroom 
5. Worst defects in the homerodffi 
6. Student estimate 
7. General appraisal of the homeroom 
The data will be treated from each section in this order. 
Information regarding each school individually will be given, comparisons 
will be made between the schools, and differences in opinions of students 
and teachers will be pointed out. Confirmation of findings or differ--
ences of opinions found in the administrator's questionnaires (Appendix 
B) will be discussed under the appropriate section. 
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Representative samples of the comments written on the question-
naires by the students will then be presented, followed by a number of 
recommendations formulated by students at Weber High School in a series 
of meetings regarding the homeroom (see page 24). 
~ ~ ~ Seven Areas of the Questionnaire 
Purpose of ~ homeroom 
The responses of both the students and the teachers in the 
three high schools to items on the purposes of the homeroom are 
presented in Table 1. As the table shows, students at Weber High 
School rated the purposes of the homeroom as, first, group guidance; 
second, administrative work {which includes roll call, daily announce.-
ments of coming events, community projects, drives, eta.}; and, third, 
individual guidance. 
The students from Ben Lomond and Davis agreed, except that the 
Davis students felt th~t democratic experience that could be gained 
in the homeroom was more important then the individual guidance that 
could be given. This is understandable, because in their school the 
homeroom is only an extended five-minute period for roll call, check on 
attendance, and announcements. lndividual counseling or guidance would 
be difficult in this length of time. 
The Weber teachers placed administrative work before group 
guidance. The homeroom time was important to them to get the day's 
schedule, hear announcements, call the roll, keep records t and handle 
school business. Group guidance rated second, and group guidance on 
curriculum was listed third. 
Table 1. The purpose of the homeroom, as expressed by students and teaohers of Weber, Ben Lomond, 
and Davis high sohoo1s 
Strongly Strongly 
agree Agree Uncertain Disagree disagree 
Item S* T S T S T S T S T 
(per cent) (per cent) (per cent) (per oent) {per oent} 
1. Individual guidance 
Weber 25.2 26.7 51.8 44.4 15.2 8.9 6.1 4.4 1.8 15.6 
Ben Lomond 19.5 23.8 43.6 52.4 15.9 9.5 15.4 14.3 4.1 0 
Davis 14.4 34.1 20.5 25.8 4.5 
2. Group guidance 
Weber 26.1 22.6 63.0 60.0 7.9 11.1 3.0 2.2 0 2.2 
Ben Lomond 22.1 38.1 50.6 61.9 13.3 0 10.3 0 .5 0 
Davis 24.2 56.1 9.5 8.7 .8 
3. Group guidance on 
curriculum 
Weber 16.4 24.4 48.2 57.8 24.2 11.1 9.1 4.4 2.1 2.2 
Ben Lomond 16.4 33.3 49.2 52.4 23.6 4.8 8.7 4.8 2.1 4.8 
Davis 19.7 37.5 23.5 15.9 2.7 
4. Democratic experience 
Weber 18.5 24.4 38.5 37.8 25.5 26.7 13.9 6.7 3.6 4.4 
Ben Lomond 14.9 33.3 32.3 23.8 34.4 19.0 15.9 9.5 2.6 4.8 
Davis 19.3 42.0 15.2 11.4 1.9 
5. 
6. 
7. 
Administrative work 
and announcements 
Weber 
Ben Lomond 
Davis 
Basis for student 
goverrunent 
Weber 
Ben Lomond 
Davis 
study period 
Weber 
Ben Lomond 
Davis 
*s r;:r: Students 
T = Teachers 
33.0 40.0 49.1 55.6 
19.5 42.9 42.6 28.6 
29.6 42.0 
25.2 28.9 42.7 20.0 
14.4 47.6 37.9 33.3 
14.8 40.5 
15.5 4.4 32.1 24.4 
17.9 4.8 19.5 23.8 
9.8 17.8 
9.1 0 7.0 0 _1.8 2.2 
21.5 14.3 12.3 14.3 2.6 0 
15.2 11.4 1.9 
15.8 26.7 14.2 13.3 2.1 8.9 
23~1 9.5 20.5 9.5 4.1 0 
21.6 16.3 6.8 
12.7 15.6 21.5 26.7 18.2 28.9 
15.9 9.5 31.8 33.3 14.9 28.6 
12.9 35.2 23.5 
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The teaohers of Ben Lomond agreed with the students that group 
guidanoe is the main purpose of the homeroom. They listed group 
guidanoe on curriculum second (which involves discussing with the 
students the school curriculum, helping them chart their courses, and 
encouraging them to take classes best suited to their needs and 
capacities). The third purpose in importance was listed as a basis 
for school government. This was oonsidered by many as an essential 
part of. the homeroom. 
The Weber teachers did not list individual guidance as one of 
the main purposes. In view of the fact that this item was considered 
of great importance by the administration when the 25-minute period 
homeroom program was initiated, it was surprising that the stUdents 
gave this item greater importance than the teachers. 
The prinoipals of the high schools agreed, in the main, with 
the students and teachers, listing guidance and counseling, a basis for 
student government, and administrative work as the main purposes of 
the homeroom. 
The over-all picture as to the opinions of students and 
teachers from all three high schools on the purposes of the homeroom 
inoludes the items in the following order: 
1. Group guidance 
2 • Administrative work 
3. Group guidance on curriculum 
4. Democratic experienoe 
5. Individual guidance 
6. Student government 
7. ,study period 
Funotion 2t ~ homeroom 
Ratings on the functions of the homeroom of teachers and 
students from all three high sohools are presented in Table 2. As 
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the table shows, Weber High School students quite strongly agreed that 
the function of their homeroom was, first, discussion of student 
problems; second, individual guidance, and third, group guidance on 
curriculumli 
Ben Lomond High Sohool students indicated that group guidanoe 
on curriculum, representation in student council, and individual guid-
ance were the main functions of their homeroom. 
Students at Davis said that the most important functions of 
their homeroom were representation in student council, group guidance 
on curriculum, and a discussion of student problema. Although a five-
minute period would not allow much time for discussion, perhaps it 
was the only olass where any discussion concerning school affairs 
took plaoe. 
The Weber and Ben Lomond teachers, as well as the principals 
of the three high schools, listed the same items mentioned by the 
students as the most important functions. The principals also listed 
instruction in safety, health, and the art of living as being important. 
The combined opinions of students and teachers ranked the items 
in the following order: 
Table 2. The function of the homeroom, as expressed by students and teachers of Weber, Ben 
Lomond, and Davis high schools 
Strongly Strongly 
agree Agree Uncertain Disagree disagree 
Function S T S T S T S T S T 
(per cent) (per cent) (per cent) (per cent) (per cent) 
1. Individual guidance 
Weber 26.4 20.0 52.1 44.4 7.6 13.3 9.7 11.1 4.2 8.9 
Ben Lomond 17.9 19.0 36.9 33.3 20.5 38.1 17.9 9.5 5.6 0 
Davis 12.5 32.6 19.7 28.4 6.4 
2. Group guidance on 
curriculum. 
Weber 25.8 26.7 51.8 48.9 7.9 15.6 8.8 0 4.8 6.7 
Ben Lomond 19.0 23.8 47.2 52.4 14.9 23.8 12.3 a 3.1 0 
Davis 14.4 48.9 19.3 15.6 2.3 
3. Discussion of 
studentls problems 
Weber 23.0 35.6 58.5 46.7 7.9 11.1 7.0 4.4 2.1 2.2 
Ben Lomond 13.2 19.0 36.9 66.6 17.4 4.8 22.1 4.8 8.1 4.8 
Davis 11.0 37.9 16.2 27.3 7.6 
4. Social activities 
outside school hours 
Weber 11.5 2.2 31.2 31.1 19.7 22.2 28.2 20.0 9.1 22.2 
Ben Lomond 9.7 0 23.6 28.6 18.5 28.6 33.3 28.6 13.8 14.3 
Davis 7.2 18.2 15.2 39.8 18.2 
5. Representation in 
student council 
Weber 27.6 31.1 43.6 53.3 14.2 11.1 9.1 2.2 4.2 2.2 
Ben Lomond 24.6 23.8 41.0 61.9 16.9 14.3 10.8 0 6.7 0 
Davis 29.9 45.5 9.5 12.5 2.7 
6. Individual vocational 
counseling 
Weber 12.0 15.6 37.9 40,,0 15.5 13.3 20.3 17.8 5.8 11.1 
Ben Lomond 16.9 4.8 28.2 52.4 24.1 14.3 24.6 23.8 6.2 0 
Davis 8.3 23.1 23.9 34.1 9.1 
7. Instruction in the 
art of living 
Weber 15.8 20.0 44.8 40.0 16.4 22.2 13.9 1.3.3 8.5 2.2 
Ben Lomond 11.3 4.8 28.7 52.4 24.1 14.3 27.2 14.3 8.2 14.3 
Davis 6.8 28.8 23.1 29.9 9.8 
8. Instruction in 
health 
Weber 15.2 11.1 33.3 37.8 15.5 17.8 2l.S 28.9 14.2 4.4 
Ben Lomond 11.3 0 21.0 33.3 20.5 33.3 38.5 28.6 8.7 4.8 
Davis 5.3 24.6 15.9 41.3 11.4 
9. Instruction in 
safety 
Weber 15.8 8.9 42.7 55.6 13.0 11.1 IS.2 20.0 6.4 4.4 
Ben Lomond 13.3 0 20.5 57.1 22.1 14.3 35.4 23.8 7.7 4.8 
Davis 6.8 29.9 19.3 35.2 8.7 
10. Counseling concerning 
test results 
Weber 17.6 6.7 39.4 42.2 22.4 17.8 15.2 52.2 3.0 11.1 
Ben Lomond 11.3 9.5 39.5 28.6 21.0 42.9 20.0 19.0 7.2 0 
Davis 7.6 26.5 23.9 35.2 6.1 
V!> 
V!> 
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I. Representation in student council. 
2. Group guidance on curriculum-_ 
3. Discussion of student's problems 
4. Individual guidance 
5. Instruction in safety 
6. Instruction in the art of living 
7. Individual vocational counseling 
8. Counseling concerning test results 
9. Instruction in health 
10. Social activities outside school hours 
General nature £! homeroom class 
The general nature of the homeroom class, according to Weber 
High School students and teachers, was an active democratic organiza-
tion. In some cases the homeroom classes were used as a study period. 
In other homerooms, the classes were carried on like a big family. 
Some classes were almost entirely under student direction, with the 
teaoher in the baokground to help only when needed. 
The Weber teachers added roll call and announcements to their 
list and agreed with the students that the class was run like a big 
family. 
The students from Ben Lomond and Davis also said the homeroom 
was an active democratic organization, quite similar to regular classes, 
and was sometimes used for a study period. As Davis High School had 
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only a fiv~inute period homeroom, it is difficult to understand how 
it could be used for a study period. 
The teachers of Ben Lomond agreed with the students on the 
first two items, and then listed roll call and announcements, as did 
the Weber teachers. 
The principals of the three schools agreed that the homeroom 
was quite similar to a regular class and that it was an active demo-
cratic organization. 
The over-all pattern, as shown in Table 3, is as follows: 
1. Active democratic organization 
~. Quite similar to regular class 
3. study period 
4. Like a big family 
5. Roll call and announoements only 
6. Like a club 
~ valuable thing accomplished in homeroom 
student and teacher ratings on the most valuable accomplishments 
of the homeroom are presented in Table 4. As the table shows, Weber 
High School students said that the three most valuable things accom-
plished in the homeroom were that it (a)' provided an opportunity for 
students to become better acquainted with other class members, (b) helped 
the teacher gain a more thorough understanding of the individual's 
interests, talents, and limitations, and (oJ offered students a chance 
to put his own ideas into operation. 
Table 3. The general nature of the homeroom class, as expressed by students and teachers of 
Weber, Ben Lomond, and Davis high schools 
Strongly Strongly 
agree Agree Uncertain Disagree disagree 
Item S T S T S T S T S T 
(per cent) (per cent) (per cent) (per cent) (per cent) 
1. Active democratic 
organization 
Weber 13.9 24.4 37.9 44.4 28.2 11.1 14.8 11.1 3.9 4.4 
Ben Lomond 17.9 19 G O 29.2 47.6 32.8 19.,1 15.9 0 4.1 9.5 
Davis 8.3 32.6 35.2 18.2 4.5 
2. Like a club 
Weber 6.4 0 26.4 22.2 19.7 20.0 34.2 42.2 13.3 15.6 
Ben Lomond 9.2 14.3 13.3 9.5 24.7 33.3 32.8 38.1 20.0 4.8 
Davis 7.2 20.5 23.9 38.3 10.2 
3. Quite similar to 
regular class 
Weber 5.8 2.2 31.2 28.9 17.0 15.6 34.8 28.9 11.2 24.4 
Ben Lomond 8.7 19.0 46.7 47.6 13.8 14.2 26.2 19.'0 4.6 0 
Davis 16.3 47.4 12.5 17.4 6.4 
4. study period 
Weber 9.4 6.7 33.6 22.2 15.5 22.2 27.0 31.1 14.5 17.8 
Ben Lomond 13.3 4.8 28.2 9.5 18.5 23.8 32.3 38.1 7.7 23.8 
Davis 7.6 20.8 10.6 44.7 16.3 
5. Roll check and 
announcements only 
Weber 11.8 11.1 21.2 28.9 12.2 20.0 39.7 31.1 16.1 8.9 
Ben Lomond 8.7 4.8 17.4 23.8 15.5 9.5 37.4 52.4 21.0 9.5 
Davis 5.7 9.1 7.6 53.4 24.2 
6. Like a big.family 
Weber 13.9 6.7 24.2 26.7 21.6 20.0 25.5 22.2 14.8 24.4 
Ben Lomond 9.2 4.8 22.6 14.3 15.9 38.0 32.8 42.9 19.5 0 
Davis 8.0 16.7 16.3 34.5 24.6 
Table 4. The most valuable thing accomplished in homerrom, as expressed by students and teachers 
of Weber, Ben Lomond, and Davis high schools 
Strongly Strongly 
agree Agree Uncertain Disagree disagree 
Item S T S T S T S T S T 
(per cent) (per cent) (per cent) (per cent) (per cent) 
Provides ~ opportunity for 
1. Close relationship 
between student and 
teacher 
Weber 11.2 20.0 55.8 37.8 21.2 8.9 8.2 15.6 3.6 l7 a 8 
Ben Lomond 14.9 23.8 29.7 38.1 25.2 33.3 21.5 4.8 8.7 0 
Davis lla7 30.3 26.9 22.7 7.6 
2. Orienting new students 
to the school ~ 
Weber 14.2 22.2 55.8 57.8 19.4 llal 7.6 0 3.0 6.7 
Ben Lomond 13.3 19.0 39.5 57.1 24.1 23.8 20.0 0 3.1 0 
Davis 10.2 35.6 28.0 22.3 3.8 
3. Personal interest in 
the individual members 
as well as in the group 
Weber 10.9 11.1 63.6 33.3 17.3 l7 a 8 6.7 26.7 1.5 8.9 
Ben Lomond 8.7 9.5 42.0 71.4 27.8 14.3 17.9 4.8 3.6 0 
Davis 8.7 38.0 32 a 6 15.9 3.8 
4. Equality for under-
privileged students 
Weber 7.0 4.4 23.9 26.7 52.1 28.9 11.2 22.2 5.8 15.6 
Ben Lomond 8.7 0 39.5 42.9 23.6 38.1 22.6 14.3 5.6 4.8 
Davis 8.3 29.2 31.1 22.7 8.0 
5. Building good 
attitudes in students 
Weber 10.0 8.9 60.3 40.0 20.3 17.8 7.0 8.9 2.4 24.4 
Ben Lomond 9.7 14.3 44.1 76.2 21.1 9.5 17.9 0 7.2 0 
Davis 13.6 43.6 26.9 11.4 4.5 
6. Maintaining acceptable 
conduct and discipline 
in school £unotions 
Weber 12.4 4.4 58.2 55~6 11.2 15.6 6.7 15.6 2.4 8.9 
Ben Lomond 12.3 19.0 49.2 76.2 23.1 4.8 12.3 0 3.1 0 
Davis 12.9 49.2 20.5 13.3 4.2 
Provides ~ opportunity 
!£!:. students to 
7. Become well acquainted 
with other olass 
members 
Weber 16.7 15.6 63.0 44.4 14R2 8.9 5.2 22.2 .. 9 8.9 
Ben LOl.LlOnd 14.4 9.5 56.9 61.9 16.3 19.0 10.3 4.8 2.1 4.8 
Davis 14.4 51.5 15.5 15.2 3.0 
8. Feel a sense of 
belonging 
Weber 10.9 4.4 58.8 51.1 20.0 22.2 8.5 15.6 1.8 6.7 
Ben Lomond 3.2 9.5 40.0 47.6 23.1 28.6 21 •. 5 14.3 6.2 0 
Davis 11.0 43.9 18.9 18.6 6.4 
9. Feel a strong 
sense of security 
Weber 5.8 0 47.9 33.3 32.4 28.9 9.7 26.7 4.2 8.9 
Ben Lomond 5.6 9.5 31.8 52.4 30.8 23.8 22.6 14.3 9.2 0 
Davis 12.5 39.4 22.3 19.7 4.5 
10. Learn democratic 
procedures and par-
tioipate in them V.!l 
Weber 5.8 13.3 58.5 51.1 18.5 15.6 12.4 13.3 4.13 6.7 (0 
Ben Lomond 8.2 4.8 40.5 71.4 23.0 23.8 20.0 0 7.7 0 
Davis 12.5 39.4 22.3 19.7 4.5 
Table 4--Continued 
Strongly Strongly 
agree Agree Uncertain Disagree disagree 
Item S T S T S T S T S T 
{per cent} (per cent) (per cent) (per cent) (per cent) 
11. Put his own ideas 
into operation 
Weber 13.9 6.7 61.2 46.7 16.7 22.2 5.5 11.1 2.7 13.3 
Ben Lomond 10.3 0 48.2 66.7 16.8 19.0 18.5 9.5 6.2 4.8 
Davis 13.6 53.0 16.7 12.1 4.5 
12. Have individual 
training in 
leadership 
Weber 8.2 8.9 53.6 51.1 21.9 17.8 12.7 13.3 3.6 8.9 
Ben Lomond 9.2 0 40 0 0 66.7 23.6 19.0 21 a 6 14.3 4.6 0 
Davis 10.6 37.5 27.7 19.7 4.5 
13. Develop self-
confidence 
Weber 10.0 6.7 56 A 7 55.6 19.7 8.9 10.0 17.8 3.6 11.1 
Ben Lomond 10.3 4.8 44.1 66.7 22.5 19.0 19.0 9.5 4.1 0 
Davis 11.7 41.7 26.9 14.0 4.9 
14. Obtain training 
for ethical living 
Weber 8.5 8.9 55.1 48.9 16.7 15.6 8.8 20.0 2.1 4.4 
Ben Lomond 8.7 4.8 35.4 66.7 35.9 28.6 15.9 0 4.1 0 
Davis 8.3 34.1 36.7 13.6 6.4 
15. Conduct himself as 
a good citizen 
Weber 11.8 8.9 61.8 46.7 7.9 20.0 7.3 4.1 1.2 8.9 
Ben Lomond 8.2 9.5 59.4 66.7 23.1 23.8 12.8 0 1.5 0 
Davis 11.7 54. 22.0 8.7 1.9 
Provides oEEortuni ty .£!:. 
helps ~ teacher to 
16. Gain more thorough 
understanding of indiv-
idual's interests, talents, 
and limitations 
Weber 16.4 13.3 60.0 37.8 16.6 17.8 5.2 17.8 1.8 13.3 
Ben Lomond 15.4 23.8 43.6 42.6 19.0 23.8 17.4 4.8 4.6 a 
Davis 14.8 35.2 28.4 16.3 4.2 
17. Recognize early 
trouble signs and 
maladjustments in 
students 
Weber 13.3 11.1 57.3 28.9 22.1 13.3 6.7 37.8 .6 6.7 
Ben Lomond 10.3 4.8 39.0 57.1 27.7 33.3 17.9 4.8 5.1 0 
Davis 9.B 34.1 31.1 18.6 4.9 
(Following items checked 
by teachers only) 
18. Establish an attitude 
of respect for public 
property 
Weber 11.1 37.8 39.1 8.9 6.7 
Ben Lomond 9.5 57.1 33.3 a 0 
Helps the teacher know the 
student better through ---
19. Individual pupil 
conferences 
Weber 15.6 44.4 15.6 17.8 6.7 
Ben Lomond 9.5 57.1 33.3 0 0 
If:>. 
I--' 
Table 4--Continued 
Strongly Strongly 
agree Agree Uncertain Disagree disagree 
Item S T B T S T B T S T 
(per cent) (per cent) (per cent) (per cent) (per cent) 
20. Use of accumulative 
records 
Weber 11.1 51.1 17.8 13.3 6.7 
Ben Lomond 19.0 61.9 9.5 9.5 0 
21. Special tests 
Weber 11.1 42.2 22.2 22.2 2.2 
Ben Lomond 4.8 47.6 33.3 14.3 0 
22. Parent ..... teaoher 
conferences 
Weber 22.2 55.6 4.4 13.3 4.4 
Ben Lomond 9.5 43.9 41.8 4.8 0 
23. Conferences with other 
teachers, nurse, 
counselor, principal, 
etc. 
Weber 13.3 55.6 11.1 15.6 4.4 
Ben Lomond 9.5 47.6 38.1 4.8 0 
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Ben Lomond students agreed on the first item, and then listed 
that the class helped the student conduct himself as a good citizen 
and helped him to maintain acoeptable conduct and discipline in school 
functions. 
Davis students agreed with the others, but listed the items in 
the following order: (a) offers student a chance to put his own ideas 
into operation, (b) provides opportunity for student to become better 
acquainted with other members of the class, and (0)· helps student 
conduct himself as a good citizen. 
That the stUdents of the three schools should be almost unanimous 
in their choice of the most valuable things accomplished in the homeroom 
when there were 23 items from which to choose, is quite significant. 
The teachers did not agree as closely as the students. The 
teachers from Weber said that the most valuable things accomplished 
in the homeroom were orienting the new student and helping the teacher 
to know the student better through parent-teacher conferences and 
conferences with other teachers, the nurse, the counselor, and the 
principal. 
The Ben Lomond teachers felt that the most valuable things 
acoomplished were helping build good attitudes in students and maintain-
ing acceptable conduct and discipline in school functions and providing 
opportunity for personal interest in the individual member as well as 
in the group. 
In the over-all picture, the students and teachers ranked the 
top ten accomplishments in the following order: 
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1. Provides opportunity for students to become well acquainted 
with the other class members. 
2. Helps to ma.intain acceptable conduct and discipline in 
school functions. 
3. Helps student conduct himself as a good citizen. 
4. Assists in orienting new students to the school .. 
5. Helps to build good attitudes in students. 
6. Offers a student a ohance to put his own ideas into 
operation. 
7. Helps student develop self-confidence. 
8. Helps students to learn democratic procedures and partioipate 
in them. 
9. Helps teaoher gain a more thorough understanding of the 
individual's interests, talents, and limitations. 
10. Provides opportunity for personal interest in the individual 
member as well as in the group. 
Worst defects ~ ~ homeroom program 
Ratings of students and teachers on the worst defects of the 
homeroom are presented in Table 5. As the table shows, the Weber High 
School students felt that the worst defects in the homeroom program were 
a lack: of definite objectives, of time, and of preparation. The Ben 
Lomond students put laok of understanding by teachers and pupils first, 
then lack of participation and of preparation by students and teachers. 
The Davis students listed lack of time first, which is understandable, 
Table 5. The worst defects in the homeroom program, as expressed by students and teachers of 
Weber, Ben Lomond, and Davis high schools 
Strongly Strongly 
agree Agree Uncertain Disagree disagree 
Defect S T S T S T S T S T 
(per cent) (per cent) (per cent) (per cent) (per cent) 
1. Poor organization and 
general planning 
Weber 14.5 8.9 24.8 26.7 20.0 31.1 27.6 15.6 13.0 2.2 
Ben Lomond 4.1 0 22.6 47.6 28.7 33.3 32.8 14.3 11.8 4.8 
Davis 9.5 14.8 28.4 34.5 12.9 
2. Lack of time ~ 
Weber 13.0 8.9 30.6 26.7 23.0 22.2 24.2 17.8 9.1 22.2 
Ben Lomond 11.3 0 28.2 57.1 19.5 28.6 30.8 14.3 10.3 0 
Davis 14.8 26.5 20.8 28.4 9.5 
3. Lack of preparation 
by stUdent or teacher 
Weber 10.9 6.7 30.6 31.1 26.1 8.9 23.3 8.9 9.1 4.4 
Ben Lomond 8.7 0 27.2 66.7 23.1 4.7 32.8 28.6 8.2 0 
Davis 6.1 21.2 23.9 27.1 11.4 
4. Lack of understanding 
by teachers and pupils 
Weber 5.5 8.9 30.6 13.3 23.9 33.3 30 11 9 15.6 11.2 13.3 
Ben Lomond 7.2 0 34.9 52.9 21.5 23.8 27.7 23.8 8.7 0 
Davis 8.3 23.5 22.0 36.4 9.5 
5. Lack of participation 
Weber 10.0 15.6 21.8 31.1 18.5 24 .. 4 23.6 8.9 7.0 4.4 
Ben Lomond 8.7 0 33.3 52.4 19.5 23.8 27.7 23.8 8.7 0 
Davis 9.5 29 .. 2 21.6 29.2 9.8 
6. Lack of definite 
objeotives 
Weber 13.6 1'7.8 38.8 37.8 17.6 6.7 20.9 20.0 25.2 11.1 
Ben Lomond 7.2 0 25.6 61.9 26.7 33.3 31.8 4.8 8.7 0 
Davis 6.8 22.0 24.2 34.8 10.2 
7. Creates disciplinary 
problems 
Weber 4.5 17.8 15.5 28.9 21.5 11.1 40.0 22.2 18.5 17.8 
Ben Lomond 4.6 0 16.4 28.6 29.7 19.0 38.5 42.9 8.7 9.5 
Davis 2.3 12.5 25.0 45.1 14.8 
8. Classrooms not suited 
to purpose 
Weber 5.5 13.3 11.5 4.4 17.0 17.8 41.2 31.1 24.8 22.4 
Ben Lomond 4.6 0 11.8 28.6 21.5 19.0 41.0 42.9 20.0 9.5 
Davis 6.8 12.1 25.4 37.1 17.4 
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as they only have five minutes per period, then lack of participation 
and of understanding by teachers and pupils. 
In general, the teachers of Weber and Ben Lomond agreed with 
the students, listing lack of definite objectives, of preparation, time~ 
participation, and understanding. They added that the homeroom some-
times oreates disciplinary problems. 
As seen in the table, the homeroom defects were ranlted in the 
following order by teachers and students: 
1. Lack of definite objectives 
2. Lfick of time 
3. Lack of participation 
4. Lack of preparation by student or teacher 
5. Lack of understanding by teachers and pupils 
6. Creates disciplinary problems 
7. Poor organization and general planning 
8. ,lassrooms not suited to purpose 
student est ,ate 
appraisals of the homeroom teacher are given in Table 6. 
The students of all three schools showed definite agreement that the 
homeroom teacher is a helpful friend and counselor who gives inspiration 
and encouragement while helping to plan school life. They felt that 
the homeroom teacher is effective and necessary. 
Table 6. Estimates of the homeroom given by students of Weber, Ben Lomond, and Davis high schools 
Strongly Strongly 
agree Agree Uncertain Disagree disagree 
Estimate S T S T S T S T s T 
(per cent) (per cent) (per cent) (per cent) (per cent) 
The homeroom i:eacher ~ 
1. A helpful friend and 
counselor 
Weber 25.5 59.1 6.1 10.3 2.1 
Ben Lomond 33.6 47.2 14.9 9.7 4.6 
Davis 27.3 48.1 13.6 7.6 3.4 
.2. An aid in planning 
for school life 
Weber 22.4 53.0 16.4 8.2 1.5 
Ben Lomond 15.9 43.6 18.5 17.4 4.6 
Davis 18.9 45.5 23.5 9.1 3.0 
3. A source of 
inspiration and 
encouragement 
Weber 18.2 42.7 21.2 14.2 3.6 
Ben Lomond 12.8 36.9 23.2 17.4 9.7 
Davis 17.0 41.7 24.6 11.0 4.9 
4. IneffectiV'e 
Weber 3.6 10.6 13.9 46.4 25.5 
Ben Lomond 7.2 12.3 24.6 32.3 23.6 
Davis 3.0 11.4 21.6 38.6 29.2 
5. Unnecessary 
Weber 1.8 7.0 12.1 45.2 34.2 
Ben Lomond 8.2 7.7 19.5 32.8 31.8 
Davis 4.9 5.3 13.3 36.4 40.2 !Po-(X) 
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General appraisal 
General appraisals of students and teaohers are presented in 
Table 7. All students and teachers agreed that the homeroom had a whole-
some effect on the school program, had a wholesome effect on the students, 
and fulfilled an important function. All schools gave evidence that the 
hdffieroom was not a handicap to the student, and that it was worthwhile • 
. Students and teachers ranked the items of the appraisal in the 
following order of importance: 
1. Wholesome effect on school program. 
2. Wholesome effect on students 
3. Fulfills important function 
4. Interesting, but not worthwhile 
5. Handicap to student 
student Comments Written ~ ~ Questionnaire 
Comments ~ ~ Hi~h School students 
In our homeroom everyone has been given a chance during the 
year to show his leadership. We elected a class president every 
two weeks and a secretary took minutes every day--this was her 
full responsibility. We arranged for different subj ects and 
discussions every day, to avoid monotony, and sometimes we enjoyed 
a party where students of the homeroom with talent performed for 
us. We have elected a permanent class president, vice-president 
and secretary so that we may hold a homeroom class reunion in the 
future. The homeroom in my estimation has given everyone a fair 
chance to show his leadership and to help him gain hetter self-
conf idence • 
One thing that has been beneficial to my homeroom is the under-
standing, sincere and very helpful hdffieroom teacher. One that makes 
you feel free to consult them anytime one may need help. I believe 
Table 7. General appraisal of the homeroom by students and teachers of Weber, Ben Lomond, and 
Davis hiqh schools 
Strongly Strongly 
agree Agree Uncertain Disagree disagree 
Item S T S T S T S T S T 
(per cent) (per cent) (per cent) (per cent) (per cent) 
1. Fulfills important 
function 
Weber 23.6 8.9 46.4 46.7 20.3 11.1 5.8 20.0 3.0 13.3 
Ben Lomond 12.9 9.5 28.2 47.6 33.8 19.1 12.8 23.8 5.1 0 
Davis 12.5 40.5 27.7 15.5 .-'3.0 
2. Wholesome effect on 
school program. 
Weber 23.3 11.1 51.5 37.8 14.5 13.3 4.8 17.8 4.8 15.6 
Ben Lomond 18.5 9.5 43.1 47.6 24.6 19.0 10.3 23.8 3.6 0 
Davis 15.2 46.6 26.2 9.1 3.0 
3. Wholesome effect on 
students 
Weber 22.4 11.1 51.2 37.8 16.1 15.6 5.2 17.8 4.8 15.6 
Ben Lomond 12.8 9.5 43.6 52.4 27.2 23.8 12.8 14.3 3.6 0 
Davis 14.0 48.5 25.0 9.1 3.4 
4. Handicap to student 
Weber 1.2 2.2 4 .• 5 15.6 16.1 20.0 52.7 44.4 23.6 15.6 
Ben Lomond 4.1 0 12.8 14.3 27.7 19.0 37.9 52.4 17.4 14.3 
Davis 1.9 10.2 16.3 44.7 26.5 
5. Interesting, but not 
worthwhile 
Weber 4.5 4.4 9.7 17.8 15.2 15.6 44.8 44.4 25.2 15.6 
Ben Lomond 6.2 0 10.3 19.0 20.0 19.0 42.6 52.4 20.0 9.5 
Davis 3.0 3.0 14.4 51.5 26.5 
c.n 
0 
that is one of the most important things in the program. One 
critioism is, there is too little time in homeroom to enable 
us'to acoomplish much that we Bet out to do. 
51 
We have a definite laok of participation and preparation in our 
class. We didn't follow any particular course. This program could 
be most effect.ive if every minute was better planned. School 
problems, personal problems, moral problems, etc. 
Too much time. Teachers on the whole are nat trained to 
oounsel--or they don't do it. 
I have enjoyed my homeroom as a very interesting and likeable 
part of going to school. Problems are discussed and brought up 
that we don't get in other classes that are an interest to every-
one. I have been very thrilled with my homeroom. 
My homeroom is out in the shops, and there is so much noise 
and confusion none of us oan hear announcements. The teacher has 
never anything prepared of interest and the kids are left to do 
what they want. 
Either go with it all the way or throw it out all together. 
The teacher isn't interested in the students as being people 
with individual problema, complexes, worries, and ambitions. 
The aooent is too much on filling up the time, rather than making 
the best use of it. It dertainly takes a skillful teacher to 
make the homeroom something which is enjoyed by student and 
teacher. If they all realized how important the homeroom is and 
what potentials it has, it would be a good class. 
I believe that this year, the plan of having a homeroom is 
the most wonderful thing I could ask for. Perhaps my thinking 
is one sided, but the reason for that is that I had an excellent 
homeroom. Our time was always utilized in some worthwhile way", 
We had class discussion, instruction, help and guidanoe, oppor-
tunities to prepare things, aotivities, and the most necessary, 
a wonderful teacher, who understood our feelings and took an 
interest in us all. I th~nk that if every teacher would make 
up his mind that the class was worthwhile and 'would give the 
stUdents even half a chance, we would find that the students 
would, on the whole, cooperate j contribute, and profit by it. 
The homeroom is a necessary and vital part of the school program, 
and through my own experience it has proven to me its value. When 
we carne into the room, there was always a thought written on the 
board to discuss, and if nothing else, we talked on that, but 
usually a problem was discussed, or someone brought in a thought 
or problem they wanted answered and we all helped with it. We 
also found that whenever we needed help, our teacher was there 
to help us. He worried about our graduation as muoh as we did. 
Please continue with it. 
I think the homeroom has been beneficial at Weber because: 
it has drawn the teachers and students closer together, it gives 
time other than in regular classes to take care of student body 
a.cti vi ties. It has been a guide for me in how to act in high 
school. 
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In the homeroom I think there should be more discussion 
concerning all school problems. This year it has been effective 
because it "haS made possible no further interruptions in o·Cher 
classes, but in our homeroom there is very little said and done 
after announcements. It is just a free period to the students until 
the bell rings. I think the homeroom could be one of the biggest 
assets to the school if it were organized to function more properly. 
It should not be a free period.. It should be a class in which all 
students should participate and voice their opinion. I think 
the teacher should know beforehand the problems throughout the 
school and then they should be discussed thoroughly and then a 
discussion made. In this way I think: the students would have 
much more interest in school affairs. I think it could be a 
great asset. 
In the first place, the teacher ought to wise up and learn 
what he's teaching. All this old barf about the horrors of 
smoking and saying dirty words is for the birds, and something 
worthwhile to talk about. It's none of the teacher's business 
what you do out of class. And if teaohers would bring hankies 
instead of using his finger maybe we wouldn't get so sick in 
there. 
Depending on the teacher, a homeroom period is really worthwhile. 
If there are interesting discussions and information given l it 
oan be an informative and interesting class. 
Comments ~ ~ Lomond High School students 
I have failed to notice much difference between the homeroom 
and any other class. I believe if carried out as intended it 
could be quite effective. The attitude of the teacher makes a 
lot of difference. A friendly teacher with an outgoing personality 
is easy to confide in. 
I think: a homeroom teacher should be interested in the 
student's home life as well as his social life. One you can 
tell your problem to and get an answer. 
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Teacher in homeroom class too busy to take time to go through 
problems thoroughly with the individual. 
A homeroom is essential and fills the need of students as 
long as a teacher is interested in helping students to be leaders. 
My homeroom teacher has not helped me at all for that's all 
he has done is discourage me. 
The homeroom is a room where all students should discuss their 
interests and social activities and anything to do with assemblies. 
Unneoessary chastizing in our homeroom_ 
Not enough time to do things required. 
The teaoher is too pig-headed. She is always right, no one else 
1s anything in the class. 
My homeroom is a place where I can always find out all the 
activities of the day. Also I receive great help from my teacher. 
Too much gab for the work we do. Teachers don't know what is 
going on in the school and unwilling to find out for s,tudents. 
Teacher is not interested in students. 
Comments ~ Davis High School students 
The homeroom program does not function as it should. The 
homeroom class consists of the first five minutes of the period. 
We never have a homeroom unless there are papers to be filled 
out. And I think that homeroom should have a oertain amount of 
activities. 
A big hindrance in the homeroom are teachers who. fail to get 
to the point and get the announcements over with and then on with 
the other work. Also a teacher who fails to give the correct 
instructions to the students thus leaving the students in the dark 
about the program of the day~ Also teachers who spend all day on 
some one phase of an announcement and never quite gets to the 
class work! 
students should have a better knowledge of school activities 
and what is going on. 
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Too much time has to be taken for administrative work such as 
the absentee list. Valuable time that could be used for scholastic 
instruction is used up for this function which I think is somewhat 
a waste of time. 
Teachers tend to treat us like children. Our homeroom teacher 
is more of-a hindrance than help because he gives only his warped 
personal view on classes we ought to take, grades, teaching, tests. 
It's pretty bad. 
I think a class should be set aside just for the functions of 
a homeroom class. 
I think the class should be longer, we rarely have time to 
finish all homeroom business and then have time for the subject we 
have signed up for. 
If isn't much different from any other class and I think there 
should be a distinction. 
The homeroom is in general a very good procedure. I can think 
of no other efficient way of getting a message over to a student 
than in hamerooms. It could also give the students a democratic 
chance for leadership. 
My homeroom. is a place where I get a good start and it is a 
good thing for schools to have. In our homeroom it is a regular 
class with about five minutes for school business, then the rest of 
the time for class. 
There are so many students that the teacher oannot help each 
one as much as held like. 
Some teachers tend to treat high school students like children. 
Many feel they must take care of us to too much of an extent. 
They remind me of a mother who hates to take her child off her 
apron strings. However, a homeroom does help a student in guidance, 
and in understanding the teacher more fully. 
I am in the L.D.S. Seminary for homeroom and we have a wonderful 
time in this class. We study life and life's problems. We have 
guidance and leadership. This class is very good, but we need 
more time. 
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Recommendations of Students ~ ~ High School 
Students at Weber High School in special sessions were given the 
opportunity to express dissatisfaction or approval of the homeroom 
program, and the following reoommendations were listed (see page 24): 
1. That the teacher be in favor of the program. 
2.. Teacher have training in group guidance. 
3.. Teacher help students feel they "belong." 
4. Students be given opportunity to discuss school problems 
and feel important in making decisions regarding their school. 
5. Students be given the chance to develop leadership. 
6. Students be given a chance to become better acquainted with 
other students. 
7. Parents be given opportunity to know more about what is going 
on in school. 
8. Suocessfu1 homeroom share their ideals with other homerooms 
to further the guidance program. 
9. That the subject matter be interesting to everyone, so all 
stude~ts would participate .. 
10. That the teacher keep them busy not allowing time to go 
to waste. 
11. That the teacher have a sense of humor. 
12. That the teacher be understanding and never sarcastic. 
13. That homeroom be organized with a president, vice-president, 
and secretary, and that they meet regularly once a month with other 
homeroom offioers. 
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14. That teacher give no grade for the class. 
The students' recommendations are well summarized and substantiate 
the findings of McCookle and O'Dea (see pages 4 and 5) .. 
CHAPTER V 
SUMMARY AND CONCLUSIONS 
Summary 
The problem involved in this study was to detennine (ll the 
purpose of the homeroom as expressed by students and teachers of three 
Utah high schools, C2l how the homerooms were operated in these schools, 
(3) the strengths and weaknesses of the program, and (4):· how the program 
was aacepted by these students and teachers. 
Weber, Ben Lomond, and Davis high schools were chosen for 
this survey because although their student bodies were similar in many 
respects, the homeroom was operated on a different basis in each school. 
A questionnaire was constructed and divided into seven areas: (1) the 
purpose of the homeroom, (2) the function of the homeroom, (3). the 
general nature of the class, (4Ji the most valuable thing accomplished 
in the homeroom, (5) the worst defects in the program, {6}, a student 
estimate, and (7J a general appraisal. The prinoipals of each school 
were asked-to complete an administrator's questionnaire •. 
All information obtained was tabulated under the following 
headings: strongly agree, agree, uncertain,dis.agree, and strongly 
disagree. Percentages were computed, and tables were constructed to 
show the complete data. In presenting the data, the agreements and 
differences in the opinions of the students and teachers were pointed 
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out and comparisons between the sohools were made. 
In regard to the purpose of the homeroom, students and teachers 
listed in order of importance: group guidance, administrative work, 
group guidance on ourriculum, democratic experience, -individual 
guidance, student government, and study period. Both students and 
teachers agreed that the homeroom should not be used for a study period. 
The teachers from Weber and Ben Lomond placed administrative work before 
group guidanoe. 
The main function of the homeroom was given by students and, 
teachers as: representation in student council, group guidance on 
(.'!urricul1.UU, and discussion of student's problems. The principals 
also listed instruction in safety, health, and the art of living as 
being important items. 
The students l teachers" and principals agreed, on the whole, 
that the general nature of the homeroom class was an active democratic 
organization, that it was quite similar to a regular class, and was 
sometimes used as a study period. 
The students from the three schools showed definite agreement 
in the students' estimate that the homeroom teacher is a helpful 
friend and counselor and is necessary. 
The students were in definite agreement as to the most valuable 
things accomplished in the homeroom: opportunity was provided for 
students to become better acquainted with other class members; the 
teacher could gain a more thorough understanding of the individual's 
interests, talents, and limitations; students were given a chance to 
put their own ideas into operation; and the student was helped to 
conduct himself as a good citizen and to maintain aoceptable conduct 
and discipline at school functions. The teachers felt the homeroom 
did more to orient new students and to build better attitudes and 
conduct. Teachers alao felt it helped them know a student better 
because of the opportunity to have more personal contaot through 
conferences. 
The worst defects brought out in the study, according to all 
the students, were: lack of definite objectives, lack of time, lack 
of participation, and lack of preparation by students and teachers. 
They did not feel it created disciplinary problems or that the rooms 
were unsuitable for the homeroom to function properly. 
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Weber teachers listed lack of objectives, lack of time, lack: 
of participation, and said it created disciplinary problems. Ben 
Lomond teachers also felt that the main defect in the homeroom was a 
lack of preparation. They agreed there was a lack of time, and they 
listed a lack of understanding of the program by teaohers and pupils. 
In the general appraisal of the homeroom, the students and 
teachers agreed that it had a wholesome effect on the total school 
program and on the students, and that it fulfilled an important 
function .. 
Conolusions 
It was ooncluded from the findings in this study that 
1. The main purposes of the homeroom are group guidance, 
administrative work, and group guidance on curriculum. 
2. The functions of the homeroom were representation in 
student governmentr group guidance on curriculum, discussion of 
student's problems, and individual help and guidance. 
S. The most valuable things accomplished were: to provide 
opportunity for s.tudents to become well acquainted with other class 
members, to maintain acceptable conduct and discipline in school 
functions, to help promote good citizenship, and to build better 
attitudes. 
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4. The main defects in the program were lack of definite 
objectives, lack of time, lack of participation, and lack of prepara_ 
tion on the part of the teacher and student. 
5. The homeroom teacher is a necessary and helpful friend. 
6. The homeroom fulfills an important function in that it 
has a wholesome effect on the school program and on the students. 
7. Despite the differences in operation in the three schools, 
in each case the homeroom was an asset. 
8. The problems, purposes, strengths, and weaknesses in all three 
sohools were approximately the same. 
9. The homeroom should be an effective learning situation; it 
should be well planned, and the objectives should be clearly understood 
by everyone involved. 
CHAPTER VI 
DISCUSSION AND RECOMMENDATIONS 
Discussion 
This study concerning the various aspects of the homeroom and 
its use in the Weber, Ben Lomond, and Davis high schools showed that 
the homeroom is a very important part of the sohool program. Very 
few people go through life without the help and encouragement of $ome 
particular individual, espeoially during the high school years. Under 
proper administration, the homeroom can bring about security and a 
certain warmth between students and teacher, as a result of individual 
conferences and group guidance. The study indicated that students want 
help and that they will accept it if the homeroom is administered in a 
democratio way. 
Students appreciate the opportunity to discuss problems con-
cerning the curriculum, their future plans; and their social, emotional, 
and school problems. They like to feel that they are an important part 
of the school and that their opinions are sought and weighed. 
Students who ask questions r are eager to participate, and who 
take advantage of the many opportunities offered can be helped to 
develop into good leaders. Students who are shy and retiring need even 
more guidance. The high school is set up to meet the needs of the 
individual students. If we meet this challenge, we are under 
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obligation to put forth every effort to develop the individual to his 
highest potential. 
It is evident through studies conducted that continuous atten-
tion must be given to the homeroom program, as in all other programs. 
The disappointments and problems in the use of the homeroom for 
guidance services that are reported in available literature are similar 
to local problems. These studies can serve as guideposts in the develop... 
ment, evaluation, and revision which must continually be made if success 
is to be achieved. 
First should come a defining of the progr~what is expected __ 
and the formulation of rules to follow. Then, a good attitude and 
thorough preparation on the part of the teacher who is to handle the 
homeroom assignment is of paramount importance. The administration 
should make definite plans with the teacher, counselor,. and student 
committees; prepare the physical facilities and the materials; and 
obtain suffioient and good literature on the subject. The allotment 
of time should be considered, and definite plans made for what should 
be done during the time spent. Each member contributing to the entire 
program should :be considered and given the opportunity of expression, 
because each is vital to the suocess and progress of the program. 
Teachers like to feel they have a voice in setting school policies; this 
gives them a feeling of worth, helps them feel an important part of 
the school, and improves morale. 
It is highly reoommended that teachers be espeoially trained 
through speoial oourses in college. These oourses to prepare homeroom 
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teachers should become a part of the regular curriculum in the college 
program, with a special certifica.te to be granted upon completion that 
indicates the student has the qualifications necessary for a good home-
room teacher, as well as for a good subject teacher. Any student 
leaving college who cannot discipline children, or who is not trained 
for group guidance, is not as valuable in the school system as he could 
be. 
A teacher should be trained to interview students. The teacher 
should not think of himself as a boss, ruler, or dictator--but as a 
friend, counselor, and guide to the student. His function is (1) to 
cooperate with the school administration and guidance committee in 
aarrying out policies considered essential; (2) to provide a friendly 
classroom environment conducive to the fullest development of all 
students; (3) to study students in order to learn and record pertinent 
facts about their interests, aptitudes, behavior patterns, goals, 
plans, and the socio-economic status of the family; (4) to keep 
adequate rec.ords; and (5), to make appropriate referrals of stUdents 
to the counselor or others equipped to assist them. 
The homeroom is not, by any means, the only school setting in 
which effective guidance can be provided, because every educational 
opportunity, great or small, makes a corresponding demand for successful 
direction. Nevertheless, the homeroom is one of the most important of 
the guidance opportunities. 
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The homeroom is an outward sign of the school's concern for 
the students' feelings, ideas, and plans. It is a reassurance that what 
is important to the pupil is also considered important by the school. 
Recommendations 
The following recommendations are based upon the findings of 
the study and observations made in the course of its completion. 
1. Homeroom teachers should be college or in-service trained 
to assume the following responsibilities: 
a. Give educational and vocational guidance. 
b. Analyze and interpret tests and keep accurate reoords 
portraying the whole child to aid in counseling. 
c. Interview stUdents and handle confidential information 
skillfully. 
2. Administrators should make the following provisions regard~ 
ing t.he homeroom: 
a. Schedule the homeroom as the first period in the morn-
ing, as it ha.s the advantage of being the most appropriate time 
for roll call and announcements, and helps the students plan 
their day. 
b. Allow sufficient time for the performance of all 
important homeroom functions (approximately 25 minutes is 
suggested) • 
c. Adjust the teaching load to enable the teacher to give 
individual, as well as group counseling, and carry on other 
important homeroom functions. 
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d~ Outline guidance obligations and interrelationships of 
homeroom teacher, regular classroom teachers, counselor, and 
administrator. 
e. Provide in-service training for homeroom teacher, such 
as special courses, workshops, demonstrations, and institutes. 
f. Help the teacher, student committees, and counselor 
plan and evaluate objectives and activities of the homeroom at 
periodically scheduled meetings. 
g. Obtain up-t~ate vocational and other literature and 
materials for the teacher. 
3. College courses should be developed for the training of 
homeroom teachers and offered as part of the regular college curriculum. 
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APPENDIXES 
APPENDIX A 
INFORMATION PORM CONCERNING THE HOMEROOM PROGRAM 
IN THE SENIOR HIGH SCHOOLS 
Teachers' and Students' Questionnaire 
Check whether Teacher ____ Student____ Date _______ School ____ __ Grade 
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This evaluation sheet contains a number of statements 
about which there is no general agreement. Teachers and 
students differ a great deal in the way they feel about 
each item.. We should like your honest opinion on each 
of these statements. 
Read each of the following statements very carefully. 
Then indicate your response by placing a check mark in 
the oolumn which most nearly represents your reaction 
to each statement. Check all that apply. Q£.!!.£i sign 
your ~. 
I. THE PURPOSE OF THE HOMEROOM IS: 
1. Individual guidance. 
2. Group guidance. 
3. Group guidance on curriculum. 
4. Democratic experience. 
5. Administrative work and announcements. 
6. Basis for student government. 
7. study period. 
8. Other. 
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I I. THE FUNCTION OP THE HOMEROOM IS: 
1. Individual guidance. 
2. Group guidance on curriculum. 
3. Discussion of student1s problems. 
4. Social activities outside school hours .. 
5. Representation in student council. 
6. Individual vocational counseling. 
7.. Instruction in the art of living. 
8. Instruction in health. 
9. Instruction in safety. 
10. Counseling concerning test results. 
I II. GENERAL NATURE OF CLASS IS: 
1. Active democratic organization. 
2. Like a club .. 
3. Quite similar to regular class. 
4. Study period. 
5. Roll check and announcements only. 
6. Like a big family. 
IV. THE: MOST VALUABLE TIllNG ACCOMPLISHED IN HOMEROOM: 
1. Assists in establishing a close relationship 
between student and teacher. 
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2. Helps teacher gain a more thorough understanding 
of the individualls interests, talents, abilities, 
and limitations. 
3.. Provides opportunity for students to become well 
acquainted with other class members. 
4. Assists in orientating new students to the school. 
5.. ProV'ides opportunity for the teacher to recognize 
early trouble signs and maladjustments in students. 
6. Provides opportunity for personal interest in 
the individual member as well as in the group. 
7. Provides an opportunity for students to feel a 
sense of belonging. 
8. Helps students feel a strong sense of security. 
9. Helps students to learn democratic procedures 
and participate in them. 
10.. Provides for underprivileged stUdents to have 
equal opportunity. 
11. Offers a stUdent a chance to put his own ideas 
into operation. 
12. Provides for students individual training in 
leaderships 
13. Helps a student develop self-confidence. 
14. Helps to build good attitudes in stUdents. 
15. Provides training for ethioal living. 
16. Helps the student oonduct himself as a good 
citizen," 
17. Helps to maintain acceptable conduct and 
discipline in school functions. 
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Numbers 18, 19, 20, 21, 22, 23 - To be checked by teachers 
only. 
18. Establishes an attitude of respect for public 
property. 
19. Helps the teacher know the students better 
through individual pupil conferences. 
20. Helps the teacher know the students better through 
use of accumulative records. 
21. Helps the teacher know the students better through 
special tests. 
22. Helps the teacher know the students better 
through parent-teacher confe-rences. 
23. Helps teacher to know the students better 
through conferences with other teachers, nurse, 
counselor, principal, etc. 
v. THE WORST DEFECTS IN THE HOMEROOM PROGRAM ARE: 
1. Poor organization and general planning. 
2. Lack of time. 
3. Lack of preparation by student or teacher. 
4. Lack of understanding by teachers and pupils. 
5. Lack of participation. 
6. Lack of def~nite objectives. 
7. Creates disciplinary problems. 
8. Classrooms not suited to purpose. 
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VI. STUDENT ESTIMATE (to be filled out by students only) 
1. The homeroom teacher is a helpful friend and 
counselor. 
2 .. The homeroom teaoher is an aid in planning for 
school life. 
3. The homeroom teaoher is a source of inspiration 
and encouragement .. 
4. The homeroom teacher is ineffective .. 
5. The homeroom teacher is unnecessary. 
VII. GENERAL APPRAISAL OF THE HOMEROOM 
1. Fulfills important function. 
2. Wholesome effect on school program. 
3. Wholesome effect on students. 
4. Handicap to student. 
5. Interesting but not worthwhile. 
List below any special features you should like to 
describe that have been beneficial or a hindrance to the 
homeroom program, etc. Please feel free to express 
criticism on the spaoe below. 
APPENDIX B 
ADMINISTRATOR'S QUESTIONNAIRE 
Date School: 
---------------------- -------------------------
Grade Levels: 
--------------------
This survey is being made to find out how different homerooms 
function1 to determine to what degree they oontribute or fail to contribute 
,to the wholesome development of high school students as individuals. 
(Check: one or all that apply.). 
1. The homeroom idea was originated by 
Principal 
--~-Entire faculty 
----Superintendent 
-~-Certain members of faoulty 
----Evolved from old check period 
----Have had it as long as anyone remembers 
2. The general homeroom program is planned by 
The principal 
---The s,uperintendent 
-~-Special student-faculty committee 
---Special principal-faculty committee 
---
----Special faculty committee 
----Counselors 
----No general planning 
-_ .... 
3. The purpose of the homeroom is for 
Guidance and counseling 
---Basis for activity program. 
~--~ Administrative and clerical work 
---Basis for student government 
---Study hall 
----Convenience 
---
4. The function of the homeroom is 
To give individual and group guidance 
----Discussion of student problems 
......... --Social activities outside school hours 
---Representation in student council 
----
5. The function of the homeroom is 
Por group vocational guidance 
-:---Individual vocational counseling 
Instruction in health 
--_ .... 
---Instruction in safety 
----Instruction in the art of living 
--.... 
6. Auxiliary activities on homeroom time are 
Class meetings 
----Announcements 
---School eleotions 
---study period 
-----Visual education 
"":""'""'--Rest and relaxation 
-"":""--Student council reports 
----Drives and civic campaigns 
----
7. General nature of the homeroom is 
Active democratio organization 
---Like a club 
----Quite similar to regular class 
----Roll check and announcements 
----study period_--=--
Depends on teaoher 
--_ ..... 
Like a big family 
---
8. The responsibility for organizing material is done by 
Each homeroom 
---Administration 
~-~ Outlines made by students 
---Teacher-student committees 
---.... 
9. Teaohers in your school have had some 
Pormal training 
--:""'--In-service, teaoher education oourses 
---Teachers meetings 
---
10. Teachers in your school have a handbook provided 
---Supplementary material 
Pilms --
Conferences with principal 
---Conferences with guidance counselors 
Teachers l meetings 
---
----
11.. The policy in your sohool is to assign all teachers to a homeroom 
The poliay in your school is to select only special teachers for 
the homeroom 
----
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12. The type of homeroom set-up within your school is a 
Three-year program with same teacher 
Two.year program 
---One-year program 
---Other 
----
13. The homeroom class is a 
Separate period 
---Part of first period 
----Lengthened first period 
---Other 
---
14. The length of the homeroom period is 
10-.20 minutes 
---21-30 minutes 
---31-50 minutes 
other -----
15. The homeroom class is held 
Daily 
---Weekly 
---Other 
---
16. The homeroom class is held 
Beginning of day 
---End of school day 
---Other 
---
---
17. Students in the homeroom are assigned according to 
Alphabetical order 
---Grade level 
---Sex 
----Interests 
---I.Q. 
~--Pupil's free choice 
---Curriculum 
---Other 
----
18. Number of students assigned on an average to a homeroom 
Less than 25 
~--26-30 students 
31-35 students-----
More than 35 students 
---
19. The student is allowed to transfer from 
One homeroom to another 
-.---One homeroom to another after careful study 
---A transfer is not permitted 
---
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20. Credit is allowed for homeroom activity 
-_ .... 
Credit is not allowed for homeroom activity ___ ___ 
21. A grade is given in the homeroom 
~--A grade is not given in the homeroom 
- ............ (If a grade is given, what is measured?} 
22. It is the policy to hold teacher-pupil conferences 
---It is not the policy to hold teacher-pupil conferences ____ _ 
23. Teacher-pupil conferences are held 
In the classroom 
---In school office 
-_ .... 
Student's home 
---Other 
---
24. It is the policy to hold parent-teacher conferences 
Once a year 
-_ .... 
Twice a year 
----By request when emergency arises 
---Not at all 
25. It is the policy to hold teacher-parent conferences 
On the sohool time 
---Dismissal of school 
---After school hours 
---
26. Any special features you should like to describe that have been 
beneficial or a hindrance to the homeroom program, please feel 
free to express .. 
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